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WELCOME TO REACH SUD BURY SCHOOL
OF TORONTO

Whether you are new to ReaShdbury Schoglnew to
Sudbuy-style schooling, or exploring alternatives to traditional
schooling, we hope this booklet will help you in your journey to
finding the right kind of education for your child.

At Reachstudents discover their own life paths and how to
follow them into adult society. We apart of an internationally
growing community of democratic schools, with ay@&ar old
tradition.Reachis based on the original Sudbury Valley School
in FraminghamMassachusetts, which has been running since
1968. Its graduates have gone onto psstondary education
and professional careers, and inspired over 30 schools around
the world who are graduating similarly successful

individuals. At theseschools education istudent-directed,;
students decide what they will learn, as well as when, how and
with whom. Curriculum is individualized, andstudents

assume full responsibilityfor theireducation The schools run
as aparticipatory democracy -- students ad staff each have

one vote on all matters of the diyday running of the school.



Why Choose Reach?

- Studentgetain that 'spar@' their creativity, their confidence,
their own unique way of seeing the woddd their love of
learning

- Studentslearna pace thatoés just ri
- Students follow their own interests.

- Students learn both to speak up for themselves and to work
with other people.

- Students can learn in wayhat match theparticularlearning
styles

- Students are empowered by a denadicrdisciplinary system.
- Students help make and enforce the rules.

- Students can follow an 'unschooling' philosophy while
building community on a daily basis.




THE SIX BASIC TENETS

The program at Reach is based on six basic tenets: rigour, trust,
rights and responsibilities, respect, agexing and participatory
democracy.

RIGOUR

The institutions and processes of this school offer a rigorous
education. Not everyone is cut out for this kind of rigour.
Students are held to a high standard of trustrasponsibility
for themselves and for their education.

At our school, students are entrusted with their education, and
they are expected to uphold that trust at all times. This requires
being mindful of themselves, their interests, plans, goals, and
assuming the responsibility

for achieving their goals.

Only they can determine
what they want to learn and
how they will go about

doing this. In so doing,
students develop a

rigourous personal

curriculum that puts

attitude before academics.

Of course, membye of the school community are always there

to help and encourage them, but the decisions are theirs and the
responsibility for the outcomes of those decisions is theirs.
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Observations of students at other Sudbury schools reveal that
students do not takbe easy way out. They choose to do things
that are difficult for them. They struggle, but they do not give
up. Wh a t may appear
simply be a break from the struggle until
they feel ready to tackle the task again.
What appearsoben st i ng t i1 meo
an alternative way of tackling a problem
that works for that individual child. Ideas
sometimes need incubation, and students
may indeed be incubating a problem while

- doing something else. Since no one can
see I nside apmstohudge 6 s
what is difficult and what is easy? Only the student can make
this judgment.

When students decide to tackle traditionally academic tasks,
their way of going about it may look quite different from what is
seen in typical schools. Sometimea$iidents ask for classes.
Sometimes, they ask another person to teach them something
specific, such as long division, or how to read an analogue
clock. Sometimes, such interactions lead to other questions that
lead to a longerm relationship between @windividuals with
respect to a particular subject matter. Sometimes, a student
decides to study something on his or her own. Sometimes, a
student ends up learning a traditional academic task on the way
to learning something else.



What we do know is tha selfmotivated learner is a quick and

powerful learner. What takes six years to master in typical

schools may only take four months at a Sudbury school.

As one for mer

anything!o

student sai d,

TRUST

Our students arentrusted with their education. At our school,
this begins with placing trust in the individuals and institutions
of the school community. Trust is not blind; it must be earned.

~

n |

Trust can be lost, but it can also be regained, and can always be

deepened.

He comes home every day,
saying nToday
or ANGuess what

today?0 He
that he is learning, even

S

though it is unconventional.

And why should | be

surprised? As he put it,
AYoubve just
fact t lordhodoxl Djust

donot t hi nk

- a parem journal

g

t h

At our school, we place a
high value on trust. We ask
parents to trust their
children to make

educational decisions for
themselves. Seems like a
tall order for a fowyear

old, or a 10-year old, or

even a l16year old. We ask
everyone to trust in the
institutions and processes of
the school community,

particularly those of the
School Meeting and Judicial



Committee. We ask parents to trust the safety andhegailg of

their childrento the staff. We ask the staff to trust the children to
behave in a trustworthy manner, even when they are not directly
supervised.

That 6s a | ot o f trust

However, it is critically important to understand that the trust we
practice is not blind trust. Rger, students are initially given the
gift of trust and then continue

to renew this trust as they lea
and grow within the schoo
community. Students learn thi
there are consequences to th
actions and decisions. |
fundamental principle of ¢
Sudbury ducation is that
students areentrusted with
their education

When students want t #
undertake activities that hav &
an element of danger to the 24
(cutting with sharp knives};
going off campus without adul = 5 s
supervision,  surfing  the

internet, watching videosith violence or sexual content), they
must convince the School Meeting that they are ready to handle
the potential dangers, and that they are trustworthy enough to
behave in a responsible and ethical manner. Much conversation
ensues, until the school commty is satisfied that the
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individual can be trusted to handle the situations or information
they are likely to encounter responsibly.

What happens when they break that trust?

The Judicial Committee is the body that enforces the Laws and
arbitrates dispues. Breaking trust typically results in a
restriction of freedoms, since the individual did not behave in a
responsible and trustworthy manner. Trust must be regained
before additional freedoms are granted.

Parents who can trust their children to dirbetir educationwill

be delighted, and often pleasantly surprised, at what their
children are learning. The success of Sudbury education
depends on parental trust, as students look to their parents for
cues about their own abilities. Students who do tnost
themselves will not take the intellectual and emotional risks that
a Sudbury education requires.

RIGHTS AND RESPONSIBILITIES

Rights are balanced with responsibilities. The right to choose
oned6s met hod and content oorf ed
school. All school members are responsible for maintaining an
environment 1 n which i1individua

The right to choose onebdés meth
foundation of our school. This right is balanced by the
responsibil ty to contribute oneds t
school and building the school community.
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Whereas each student has the right to choose activities and
materials, those rights end when they bump into the next
student 6s right t otwadpeoplé wantsta F
use the computer at the same time, each might each argue that
they have the right to use the computer (and for unlimited
amounts of time). However, it is obvious that they will have to
work out a solution so that both will be able g&euhe computer,

and clearly, for a limited amount of time. Each person is
responsible for being part of that solution.

School rules have been worked out so that some guidance is
given for problem solving. For example, in the above computer
situation, me person might argue that s/he needs to use the
computer to update the school meeting budget (a benefit to
everyone), whereas the other might want to do research on
YouTube (a personal benefit). The school meeting might have a
rule that says that prioyitgoes to the activity that benefits the
entire school, and therefore, the person who is working on the
budget will have priority for 30 minutes. Another possible
solution might be for a signp schedule to be posted so that
people can sign up for slot$ time, and manage their activities
around that ti me sl ot. | n t
protected, but the expectation that individuals aakso
responsible for the welbeing of the school is upheld.

School members are responsible for speakingougefend not

only their own rights, but also the rights of others. In this way,
problems associated with bullying are eliminated, as no

I ndi vi dual can be a fAbystander
and social responsibility are hallmarks of a matperson.
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Students are supported and nurtured into this responsibility by
the very nature of the social environment of the school.

RESPECT

Self-respect, respect for others and respect for the institutions of
the school are expected of all members of thahnosl
community. Like trust, respect must be earned, and it can be lost
(but regained and deepened). [ ’

/!

Children learn selfespect by
being given respecti not
because they are older

bigger or wiser than anothe
but because they are individual
beings. We all, children andk ™
adults expect to be listened to &t
and expect our opinions to

matter. In a democratic environment, no -seHpecting person

will waste either time or energy on matters that are not important
to them. It is, therefore, only when membef the community

are respected that they can be effective members of both the
School Meeting and the Judicial Committee (see below).

It is expected that everyone in this community will have and
exhibit respect for others. One can respect others while
disagreeing with them. When one knows that one is respected
by others in the community, the fear of being ridiculed, bullied,



or otherwise disrespected goes away because the power plays
that accompany bullying go away.

It is important that all members ¢his community respect the
institutions of the school: the School Meeting, the Judicial
Committee, and the rule of law. In this democratic community,
the onepersononevote rule ensures that all opinions are both
heard and respected. While we encouragesensus where
possible, we believe that consensus decision making forces
people who disagree to swallow dissenting opinions for fear of
rocking the boat. This expectation -@s\powers those with a
minority opinion, and effectively disrespects their tiglo
express their opinion.

AGE-MIXING

Because exposure to a variety of experiences and viewpoints
enhances opportunities for teaching and learning, students are
not separated into grades or classes by age. School members of
all ages have the opportunitp both teach and learn. Age

mi xing promotes an appreciatio
and abilities.

Children naturally are attracted to other children with similar
interests. To some extent, they will tend to play with other
children of similar ge. However, not only can younger
children learn from older children, but older children can also
learn from younger childrenAn all-ages environment reduces
peer pressure and teasing. It is very clear that students of vastly
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P different ages cannot be
i compared with each other
and this in turn helps show
that each community
- |1 member has unique skills
and is working on unique
challenges. Therefore,
children all learn that they
are worthy of respect
because everyone has something to offer

. Wl\H\HHHHHHHHW

[y

I

An all-ages envonment allows every student to be both a leader
and a follower. Younger children tend to look to older children
as role modelsYoung students learn many skills when they are
challenged to keep up with their slightly more advanced
schoolmatesln addiion, diy students who may be reluctant to
take on leadership roles in a group of peers their own age can
confidently mentor younger students.

Therefore, tiis incumbent on the older children and adults to set
good examples of responsibility, trusnd sdf-direction.
Throughlearning to take the point of view of others, students
develop empathy for other members of the community.

Because of the democratic structure of the school (one vote per
person), it is possible for younger members to\vaié older

me mber s on any particul ar | S'S
judgment o of t Hthee oattocheeaf suchea nobee r s
proves tobe untenable (as the older members might have
predicted), it is the responsibility ainyone for whom it is
untenableto revisit the issueThe younger members may come
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to this conclusion on their ownThe older members do not,
simply because of theilga, have the right to force any issue on
the younger members.

PARTICIPATORY DEMOCR ACY

While casual conversations and consensus deemsakingplay

a large rolein the daily life of the schoplultimately decisions

are made on a orfgerson, one&/ote bass. Each person who is at
school regularly (students and staff) may vote on any issue
affecting the daily life at the school. Being part of a functioning
democracy from an early age prepares citizens to be actively
engaged in our democratic society.

Involvement in a participatory democracy demands that the
members be informed of the issues pertaining to that
community. As such, the only people who can truly participate
at the School Meeting
level are those who
~ | attend school on a
f reqular basis: the
studentsand staff. As
‘ a result, rules and
i procedures have the
| //} authority of evergne-
all the students and all
the staff-- rather than
— e 4 authority resting in the
hands of only a few adultsStudents who have difficulty with
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authority figures are
more willing to listen
to authority when
theyparticipate irthat
authority.

One might wonder

how young children

can be informed

adequately enough to

make budgetary or

staffing decisions.Yet, students at all other Sudbury schools
have been doing this successfullgluding for 40 years at the
original Sudbury Valley SchoolAre these children particularly
bright, gifted, or precocious? few might be, but all know how
their schools work, thelyave strong relationships with thetaff,
and theyare able tdisten and make well-reasoned argument
for what they need to succeed at school.

During the course of a typical school day, dsgsions abound
about everything from rules and procedures conflict
resolution, to figuring out how to accomplish somethifggues
and underlying principles are often brought to ligiihe work
which both staff and studentfo to understandssues sento
develop communication skills in many different \say

Children will participate to the extent that issues interest
them. Discussions aboutoenputer gameoften draw a wide
swath of the school population; buying a new refrigerator tends
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